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AHHOTaUMA

PacnpoctpaHeHme pMCTaHUMOHHOTO OBYYeHWsi He TOMbKO OTKPbIBAET
HOBbIE BO3MOHOCTH KaK Aflsl CTY[AEHTOB, TaK M [fsi NOCTaBLUMKOB obpa-
30BaTerbHbIX YCMYr, HO M CTMMYIIMPYET POCT HAY4YHOrO MHTEpeca K M3y-
YEHMIO PAKTOPOB, OKa3bIBAOLLMX BIMSHME HA yHEBHYIO MOTHMBALMIO MPM
paborte B paznmuHbix 0bpasoBaTenbHbIx cpepax u dpopmarax. BeizsaHHbIM
naHaeMMer KOPOHaBMPYCa NEPexom, POCCUMCKMX YHMBEPCHMTETOB Ha AMC-
TaHupoHHoe obyuenme BecHor 2020 r. NpepocTaBui BO3MOXHOCTH afist
M3YUEHMS BIMSHMS PA3NMYHBIX BHY TPEHHMX M BHELLIHMX (PaKTOPOB Ha y4eb-
HYHO MOTMBALIMIO CTYAEHTOB-OYHUKOB, OKa3aBLUMXCS B CMTY LM BUCTaHLM-
oHHoro obyuerus. ABTopamm bbin nposeaeH onpoc crypaeHTos (N = 274)
Tpex poccmrckmx By3os (BI'Y, MY sr. Upkytcke, BI'Y um. [. baHzaposa
B r. YnaH-Yp3), KOTOpbIM NpecnepoBan CreayroLme Len1: cocTaeneHme
penTHHra dhaKToOpPOB, BIMSIIOLLMX HA YHEBHYIO MOTMBALWMIO; OLLEHKA M3-
MEHEHMS KONMMHYECTBA BPEMEHM, 3aTPAYMBAEMOrO Ha yueby, 1 ypoBHS ee
TPYAOEMKOCTH MOCTE Nepexoia Ha AMCTaHLMOHHOe obyyeHue; oLeHKa
CTYAEHTaMM U3MEHEHMI B MX MOTMBALMM B HOBBIX YCIIOBMSIX OPraHM3aLm
obyueHus. PesyrnbraTtbl onpoca nokasanm criepyroliee: pecrioHOeHTbl
OLLEHMBAIOT BHYTPEHHWME MOTMBALIMOHHbIE PaKTOPbI (B 4acTHOCTH, BO3-
MOXHOCTb MOSYH1Tb HOBbIE 3HaHMs M YMEHMs) Kak boree 3Haummble s
HUX, YEM BHELLHME; TEM HE MeHee yuebHasi MOTHBaLS HaxoamTes B Gorb-
LLIOM 338BMCMMOCTH OT TaKMX BHELLHMX JPAKTOPOB, KakK JIMYHOCTb NMpenopa-
BaTens M OTHOLLIEHMs!, CKNafblBatoLLpecs y Hero co ctyaeHtamu. K dpakro-
[PaMm C BbICOKMM MO3UTUBHBIM BIIUSIHMEM OTHOCSTCS BOSMOXKHOCTb MOsyye-
HUS1 HOBbIX 3HaHMM M YMEHUM, OCO3HaHWe pornn obpasosaHus B ByayLuem
ycriexe, MatepmarnbHble CTUMYTIbI, & K PAaKTOPam C BbICOKMM HEraTMBHbIM
BMMSIHUEM — OTCYTCTBME BPEMEHU M MOAXOAsLLEN 0BCTaHOBKM Afis y4ebbl.
3HaunMTenbHOE YMCIIO PECTIOHAEHTOB OTMETUIM, HYTO MOCre Nnepexoaa Ha
[OMCTaHT BO3POCIa KaK CrIOMHOCTb OBYUeHHs, TaK M KONTMHECTBO BPEMEHMH,
KOTOPOE OHM TPpaTHUIM Ha y4eby. o MHEHMIO BOMLLUMHCTBA OMPOLLEHHbIX,
MX MOTMBALMS CHU3MNACh, YTO TaKXKE MOXKET YKasbIBaTb HA HECOMHEHHYHO
POrb BHELLUHMX (PaKTOPOB, B HaCTHOCTM aKafEMMHECKOM OBCTaHOBKM M
obLeHus, B yuebHoM moTtuBaLmm. PesynbTaThl ccneposaHms No3sonsiroT
B3rMsHYTb Ha YHeBHYHO MOTMBALMIO C MO3MLMM CTYLEHTOB M MOTYT BbITb
MCMOSb30BaHbI MPU MPMHSITUM PELLIEHMI OTHOCMTENBHO hopmaTa M copgep-
YKaHWS KaK BUCTAHLMOHHBIX, TaK M OYHbIX KY[PCOB.
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Abstract

High academic motivation is regarded as a key to a student’s good
academic performance and, consequently, a successful future. The
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Problem

spread of online learning not only provided new opportunities for
students and educators, but also stimulated interest in the factors that
affect academic motivation for this model of education. The situation
of spring 2020, when Russian universities switched to remote learning,
provided an opportunity to research the relative value of motiva-
tion-influencing factors for the students who normally study offline,
but unexpectedly found themselves in a new study environment. In
early July, 2020, the authors conducted an opinion survey of students
(N = 274) from three Russian universities with the following goals:
creating a rating of factors that influence academic motivation, ob-
taining the respondents’ opinions regarding the amount of time spent
on studying and its difficulty during lockdown, monitoring changes in
motivation after the transition to remote learning. The obtained data
show that most respondents rated intrinsic factors as being most im-
portant for their academic motivation, however, such extrinsic factors
as teachers and their relations with students also make a considerable
impact on motivation. Academic motivation is positively affected by
the perceived value of new knowledge and skills, by understanding
the role of education for future success, and also by material /mo-
netary incentives. The most prominent negative factors are a lack of
time and absence of a good study environment. Most respondents
stated that transition to remote learning made studying harder and
more time-consuming. The lockdown is shown to have had a negative
effect on motivation for most students, which indicates that extrin-
sic factors, primarily, the study environment and the smoothness of
communication, play a vital role in academic motivation. These results
help to gain a better understanding of academic motivation from the
students’ perspective, and could be taken into consideration by edu-
cators and administrators when making decisions on the study format
and the design of offline and online courses.

payments, feedback from their boss) with the

Successful academic performance depends
on multiple factors, and motivation is widely rec-
ognized as one of its cornerstones by research-
ers and educators alike [1; 2, p. 671]. Most
motivation theories were initially developed to
help employers motivate their employees in the
workplace, and were then adapted for other
situations, including the academic environment.
These theories could be roughly put into two
groups: content and process theories: those
trying to answer the question of the origins of
motivation are called process theories, while
the theories discussing motivating factors are
known as content theories.

The first group includes Vroom's Expectan-
cy theory [3]. According to H.V. Vroom, mo-
tivation=expectancy*instrumentality*valence,
where expectancy is what employees expect
to get from their own efforts, instrumentality is
the belief that if employees perform well, they
will receive a valued outcome, and valence
is understood as the value of the expected
result. In this formula, motivation gets higher
when expectancy or valence gets higher. The
Equity theory [4] uses the concepts of incomes,
outcomes, and comparison with others. Peo-
ple compare their rewards (e.g. salary, extra

rewards of other people from the same group.
If a person then decides that their rewards are
unfair, their motivation goes down.

The second group of motivation theories
includes Maslow's theory [5]. It is based on a hi-
erarchy of needs that are satisfied in the follow-
ing order: basic, psychological, self-fulfillment
needs. If the needs of the first level are not sa-
tisfied, a person will not be motivated to satisfy
the needs of next level. A.H. Maslow thought
that human motivation is based on the process
of seeking fulfillment and changes through per-
sonal growth.

Another popular approach is known as the
Two factors theory [6], whose authors distin-
guish between two groups of factors: hygiene
factors include relationships, work conditions,
remuneration, security, and others. The ab-
sence of hygiene factors will cause employees
to work less hard. The second group of motivat-
ing factors includes achievement, recognition,
the nature of the work itself, responsibility, and
some others. The presence of these factors mo-
tivates employees to work harder.

In his Theory of need for achievement [7],
D.C. McClelland identified three needs that
motivate people’s actions: a need for achieve-
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ment, a need for power and a need for affiliation.
The higher these needs are, the more motivated
apersonis.

Our research of academic motivation of
university students is based on the Self-deter-
mination theory, which distinguishes between
two kinds of motivation: extrinsic and intrinsic
[8]. Intrinsic motivation drives people to do
something because they find it interesting, while
extrinsic motivation is based on either getting a
reward or avoiding punishment [9, p. 334].

Although the theory was initially developed
for the workplace environment, it was also ap-
plied to the world of academic achievement,
where students were shown to be normally af-
fected by both types of motivation at the same
time [10, p. 114-115]. K. Williams and C. Wil-
liams proved that intrinsic factors of academic
motivation include involvement, curiosity, chal-
lenge, social interactions, future expectations,
probability of finding a job after graduation, while
extrinsic factors include compliance, recognition,
avoidance, peer group, attitude towards the
teacher, grades, and others [11, p. 3].

The influence of teachers was named a cru-
cial extrinsic factor of academic motivation [12,
p. 210-219]. Students demonstirate a higher
level of persistence and effort when working with
a teacher they like. Positive performance feed-
back from a teacher positively affects students’
motivation [ibid., p. 214]. The extrinsic factor of
parental influence has also been shown to have a
considerable effect on the academic motivation
of children. A number of studies indicate [13; 14]
that there is a connection between academic
motivation and various parenting styles.

The prevailing type of motivation affects the
academic performance of students: it has been
shown that students who are intrinsically motiva-
ted had better results during tests than those who
were extrinsically motivated [15]. Studies prove
that there is no difference between students of
different degree courses [16, p. 1203], but the
high importance of intrinsic factors been has been
identified for successful online education, where
self-regulation plays a crucial part [17, p. 86], as
students have to monitor their own cognition,
motivation and behavior by themselves.

After the universities turned to online class-
es during quarantine, one of the key questions
was how it would affect the students’ academic
motivation. Some earlier research of e-learning
showed that students of online courses were
more intrinsically motivated than the students
of offline classes [18, p. 423; 19, p. 429]. Argu-
ments to the contrary are presented by Sergei
Rukshin, a professor of Herzen State Pedago-
gical University of Russia, St. Petersburg, and
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a member of a Social Council at the Ministry
of Education of the Russian Federation, who
specifically discussed the situation during the
lockdown [20]. In his opinion, one problem of
remote learning is that only highly motivated
people can use it efficiently (which is consistent
with the above-mentioned research), another
problem is a lack of social interaction, compet-
itiveness and comparison with peers during
online classes. S. Rukshin also argues that online
courses should be viewed as only the support-
ing and not the main platform for studying.

Aims
In the current paper we aim to examine
students’ opinion on the intrinsic and extrinsic
factors influencing academic motivation, and
what the transition tfo remote learning during
lockdown in spring 2020 revealed about the rel-
ative value of these factors. During lockdown,
students were still part of the same university,
program and group, had the same subjects and
professors, but their study environment and
communication practices changed consider-
ably. Our research, therefore, addressed two
broad research questions:
1. Which factors, according to the students,
influence their motivation to study?
2. How did the students’ academic motiva-
tion change during the lockdown?

Hypotheses

We constructed and tested 5 hypotheses:
1) external factors were expected to have
a bigger effect on academic motivation than
internal factors; 2) helicopter parenting was
expected to influence students’ motivation; 3)
teachers were expected to play a vital role in
students’ motivation; 4) students’ motivation
was expected to be lower during lockdown; 5)
remote learning during lockdown was expected
to affect the studying process negatively.

Method

We surveyed students (N = 274), most of
them from three universities: Baikal State Univer-
sity, Irkutsk State University, Banzarov Buryat
State University. Two universities are located in
the city of Irkutsk, Russia. The third one is locat-
ed in Ulan-Ude, the Buryat Republic, Russia.

The average age of participants was
20.11 years, 76 (26.8 %) participants were
first-year students, 61 (21.5 %) — second-year
students, 60 (21.1 %) — third-year students,
54 (19 %) — fourth-year students, nine (3.2 %)
participants were fifth-year students, 12 (4.2 %)
were enrolled in Master's programs, and
12 (4.2 %) respondents had graduated.
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The participants represented a range of
specialties: 75 (27 %) were future linguists,
44 (16 %) — teachers, 38 (14 %) — specialists

in tourism, 24 (9 %) — in business, finance or
economy, 23 (8 %) — historians and specialists
in social sciences, 17 (6 %) — psychologists,

13 (5 %) respondents studied music, while
11(4 %) respondents were future lawyers. Be-
sides, 243 (85.6 %) participants had state-fund-
ed places at university, while 41 (14.4 %) were
fee-paying students.

Respondents completed the survey com-
piled by the authors on the basis of the con-
structed hypotheses (survey questions are
presented in Appendix 1) via the Internet with-
out any help from the researchers. The survey
lasted from July 1st to July 14™, 2020. It consis-
ted of ten questions: eight close-ended and one
open-ended. In addition, students were asked
to range different motivating factors on a scale
of 1 to 8 depending on their value.

Limitations

The first limitation of current research is that
we relied on the respondents’ own answers,
which were inevitably subjective. Besides, it
was the students’ choice whether to take part
in the survey or not, so presumably only the
interested people chose to participate. Third-
ly, 85.6 % of participants had state-sponsored
places at universities; to get such a place, a
student should be competitive, motivated and
have good or very good grades at high school,
which probably affected their views on motiva-

My state of mind / how | am
feeling at the moment

Understanding that it is important
for my future life / career

Intrinsic
factors

Knowledge and skills that | am learning

My teacher's / professor's personality

Grades

Books / online content

Extrinsic
factors

My friends / peers

My parents / boss

0

tion. Finally, it should be remembered that most
respondents were from only three universities,
two of which are in the same city (Irkutsk).

Results

The respondents were asked to rate
motivating factors (a full list of factors can be
found in Appendix 1) from 1 to 8, where 8 is a
very important factor, and 1 is not important
at all. Factors with average rates from 6 to 8
are viewed as those with a high influence on
motivation, factors with average rates from 3
to 6 are factors with a medium influence, final-
ly, factors with average rates from 1 to 3 are
low-value.

Mean average rates of factors are pre-
sented in Figure 1. The factor with the highest
average rate was ‘future knowledge and skills’
(6.07 of 8), which belongs to intrinsic moti-
vation. The other factor with high motivation
influence is ‘understanding that it is important
for my future life /career’ (5.92 of 8). Although
its average rate is lower than 6.0, the median
value of this factor is 7.0, meaning that at least
50 % of all respondents ranged this factor at
7 or higher. The most unpopular factor was
'my parents/boss’. Its average rate was 2.5
of 8, the median value was 2, and the modal
value — 1, so most of the respondents gave
this factor the lowest value. In addition, the
standard deviation of this factor is 1.88, and it
is the lowest among all the rated factors.

For most factors, median values were
almost the same as average rates. For these

1 2 3 4 5 6 7

Fig. 1. Mean average values of factors influencing academic motivation
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factors, the difference between median and
average rates was no more than 0.5, which tes-
tifies to the reliability of data. However, there
were two factors for which the difference was
around 1: for ‘future knowledge and skills’ the
difference was 0.934, and for ‘understanding
that it is important for my future life / career’ —
1.077. Thus, for these factors the gap between
the students who rated them as not important
and those who thought that they were very
important was the greatest. Parficipants who
thought that the factors ‘future knowledge and
skills’ and ‘understanding that it is important
for my future life / career’ were not important,
rated all other factors as unimportant too. The
share of students who rated all factors as unim-
portant was 18.2 %.

We also asked respondents why they
were learning foreign languages. The answers
of Linguistics and EFL majors are not included
here, thus, the total number of responses is
214 (Figure 2). Most often students learn for-
eign languages for their ‘future life and career’
(34 %), and ‘for travelling and communication’
(28 %). Both of these factors are intrinsic. It's
also important to note that the factor ‘I need to
pass an exam at school’, which is extrinsic, was
chosen by only 18 % of all respondents.

Thus, the motivation for learning foreign lan-
guages follows the overall pattern of academic

motivation.
12 \

18

~

1 For my future life and career

B |need to pass an exam at school

Travel and communication [

Teachers were indicated as an important
source of motivation by most participants: 33 %
of all respondents thought that teachers always
inspire them to study, 43.7 % of respondents
chose ‘sometimes’, while 23.2 % noted that
teachers are hardly ever or never a source of
motivation for them. Almost the same pro-
portions can be seen in every age group, so
the age did not affect the rating of this factor.
Besides, a lack of respect from the teacher was
mentioned as one of the factors that decrease
academic motivation, it was chosen by 46.8 %
of all respondents. Answering the open-ended
question about the factors that can increase
their academic motivation (which could be also
interpreted as a probing question on the ob-
stacles and negative factors), students mention
teachers in 20.4 % of cases, which is the highest
result among all factors. Respondents stated
that respectful relations with teachers can in-
crease their motivation (e.g. of answers 'more
respectful and kinder attitude’, ‘adequate
teachers who asses not attendance but know-
ledge’). Besides, 15.3 % of respondents noted
that returning to offline classes would improve
their motivation. At the same time, 12.4% of
respondents mentioned that money or other
material incentives could positively affect their
academic motivation (e.g. ‘better scholarship’,
'getting a possibility to study abroad'), while
14.4 % of all respondents indicated that chang-

| enjoy learning new languages

[J Iwant to use it to read, watch movies, etc.

Fig. 2. Motivation for learning a foreign language, %
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es in the study process would also help them be
more motivated (e.g. 'increasing the level of in-
teractivity, and a variety of educational forms').
Topics such as ‘future prospects’ and ‘only |
can motivate myself’ were both mentioned by
8.7 % of respondents. The answers to this ques-
tion, arranged from the most to the least often
mentioned, can be presented as following: 1)
relations with teachers /professors; 2) other; 3)
wish the quarantine to be cancelled; 4) money
and material incentives; 5) future prospects; 6)
education and curriculum innovations; 7) only |
can motivate myself.

We also studied factors that have a negative
effect on motivation (Figure 3). According to the
respondents (who could choose two answers),
factors which decreased motivation most were
'a lack of time' and ‘a lack of respect from the
teacher’. The share of respondents who chose
these factors was 55.1 % and 46.7 %, respec-
tively. The least popular factor was ‘a lack of
quick results’ (19 %). The share of respondents
who chose ‘absence of a good study environ-
ment' and ‘it is too difficult / too easy to study’
was 33 % in each case. It is worth noting that the
shares mostly remain stable regardless of the
students’ academic major. Respondents had a
chance to add their own answer to this question,
only 28 of them did so, and ten out of these 28
mentioned a lack of respect from the teachers,
or other problems with teachers, although they
already had a possibility to choose this response
in a different part of the survey.

We also asked students to assess their
motivation before classes moved online during

60 -

50 |----

40 |----

30 f----

lockdown and after it. The situation before the
quarantine was as following: 51 % of all respon-
dents reported that they felt sufficiently high
academic motivation before the lockdown,
38.4 % indicated that their motivation was in-
sufficiently high, while other respondents could
not assess the level of their motivation before
the lockdown. It is worth noting that 61 % of
first-year students reported a high motivation
to study, which is 13 % more than the share of
fourth-year students.

However, during the lockdown the situation
changed: 37.7 % of all respondents noted that
their motivation decreased significantly, and
15.5 % noted that they felt some drop in their
motivation. Although 53.2 % of students were
negatively affected by the transition to online
classes, 22.5 % reported that their academic
motivation increased during the quarantine,
while 24.3 % stated that they did not feel any
changes in their motivation. Among the stu-
dents who felt highly motivated to study before
the quarantine, 64 % noted that their motivation
decreased significantly. However, 26 % of stu-
dents who did not feel enough motivation to
study before the quarantine stated that their
motivation had not changed, and only 24 % said
that their motivation decreased significantly.

The study also revealed that 59 % of all re-
spondents spent more time on studying during
the lockdown than they had done before, and
48 % of them felt a drop in their motivation.
Among the student who spent less time on
studying during the quarantine, 59 % reported
a serious reduction in their academic motivation.

A lack of time Absence of
a good study

environment

A lack of quick

A lack
of respect
from teacher

It's too difficult /

results to easy to study

Fig. 3. Factors that decrease motivation, %
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One of the expected causes for the increase in
time spent on studying could be connected with
its increased difficulty: 36 % of students report-
ed that it was somewhat more difficult to study,
and 19 % felt that it was much more difficult. At
the same time, students noted that it was much
easier or slightly easier to study in 12 % and
18 % of all cases, respectively.

According to the survey, most students
feel the highest academic motivation at the
beginning of the term (Table).

The share of students who felt the highest
motivation at the beginning of the term decreas-
es as students become older, and the share of
students who feel the highest motivation at the
end of the term (before exams) increases. In the
group of 18—19 year old students, the share of
people who felt the highest motivation at the
beginning of the term was 57 %, at the end of
the term — 9 %. In the group of 21-22 year
old students, the situation was the reverse: the
share of people who felt the highest motivation
when they started a new course at the beginning
of the term was 38 % (=19 %), and at the end of
the termit was 41 % (432 %). Students who usu-
ally feel highly motivated at the end of the term
noted that their academic motivation decreased
or significantly decreased during the quarantine
in 33 % of all cases, and increased or significantly
increased in 24 % of all cases, the others noted
that their motivation did not change.

Discussion

According to the students, intrinsic factors
(an understanding that studying is important
for the future life and career, future knowledge
and skills) affect academic motivation more than
extrinsic factors like grades, a teacher's person-
ality, friends, and control from their parents or
a boss. In the current study, the factor with the
highest rating was ‘future life and knowledge':
students want to improve themselves, and un-
derstand that their lives depend on their educa-
tion. At the same time, a lack of quick results de-
creases the students’ motivation only in 19 % of
all cases. It means that either students are ready
for the studying process to be long-term, or re-
sults are not important, which contradicts most

other rated factors. Although students rated in-
trinsic factors higher than extrinsic factors, as can
be seen in Fig. 1, the difference between them
is small. However, the transition to online classes
resulted in a drop in motivation for approximate-
ly half of the students. As the intrinsic factors
should not be affected by this transition and
stay the same during online and offline studying,
this change must be connected with extrinsic
factors, which were the ones to undergo a con-
siderable change during lockdown, primarily in
terms of study environment and communication
with teachers and peers. Although the partici-
pants gave intrinsic factors a higher rating, the
fact that academic motivation of most students
decreased during the quarantine can be inter-
preted as a proof that extrinsic factors are also
highly important for academic motivation. Thus,
Hypothesis 1 is rejected with some reservations.

Survey results showed very clearly that the
role of parents as a factor which affects students’
motivation was assessed by the respondents as
unimportant. Thus, Hypothesis 2 is also reject-
ed, while the obtained results indicate a need
for further research of the role of parents and
parental control, as well as the role of parents
during online and offline studying.

The personality of a teacher as a factor influ-
encing academic motivation and as a source of
motivation is very important for students, only
23.2 % of all respondents noted that teachers
did not affect or almost did not affect their mo-
tivation to study. ‘A lack of respect from the
teacher’ was most often chosen as a factor
that affects students’ motivation negatively.
The answers to the open-ended question men-
tioned ‘teachers’ as a factor that could increase
motivation more often than factors like ‘money
and material advantages’, ‘future prospects’ or
'quarantine cancelation’. Thus, Hypothesis 3 is
confirmed.

Our data indicate that 55.2 % of students
felt more motivated to study before the quar-
antine than during the quarantine, however, it
is important to mention that 24.3 % of respon-
dents did not feel any changes in their academic
motivation and 22.5 % felt an increase in their
motivation. If the quarantine had not affected

When do you feel the highest motivation to study?

Answer, %
Age At the beginning of At the end of the . | feel no motivation
During the term
the term term to study
18—19 years old 57 9 25 10
20-21 years old 47 16 29
21-22 years old 38 41 16
22 and older 38 22 34 6
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academic motivation, students who normally felt
highly motivated at the end of the term would
have felt an increase in academic motivation
even during the lockdown. However, only 24 %
of them reported feeling an increase in their
motivation, and 33 % felt a drop in motivation.
In addition, 59 % of students spent more time
on studying during the quarantine, so it could
also be viewed a factor which decreased their
academic motivation. Hypothesis 4 is confirmed
with some reservations.

The students reported that they started to
spend more time on studying under lockdown,
which could be linked with changes in their
study routine. It could also be connected with
the necessity to adapt to new conditions, new
demands for self-discipline and time manage-
ment, as well as with limited possibilities of com-
municating with teachers and each other. This
data can be contrasted with a study released by
the Russian Ministry of Education and Science,
according to which 49 % of students reported
having more free time during the quarantine'.
Our findings, however, are more compatible
with the report of the Higher Schools of Econom-
ics, whose authors claim that 50 % of students
noted that their efficiency decreased during the
quarantine, and, at the same time, 40% noted
that study load increased?. In our survey, 36 %
of students felt that it was somewhat more dif-
ficult to study, and 19 % felt that it was much
more difficult, which allows us to state that Hy-
pothesis 5 on the negative impact of lockdown
is confirmed.

Conclusions

Motivation is an important part of studying:
motivated students are more involved in the
studying process, they achieve better results,
and are more effective as students. Understand-
ing factors that influence academic motivation in
general as well as motivation in different educa-
tional formats and environments specifically will
help students, professors and administrators
optimize their approaches to education.

The conducted research suggests that al-
though students believe that extrinsic motivat-
ing factors (grades, money, etc.) can increase
motivation, their role is viewed as less important

! Ypokn «Crpecc-tecta». Bysbl B ycnosusx naHgemmm
M nocne Hee : akag. Bokn. = Lessons of a «Stress-test».
Universities during the pandemic and after it : an academic
Report. URL: http: / /www.tsu.ru/upload /medialibrary /
add /uroki-stress_testa-vuzy-v-usloviyakh-pandemii-i-
posle-nee.pdf.

2 Kak nepemnm naHBeMH1Io By 3bl M KOMNEAMKM: PUCKH
1 HoBble Bo3amoxHocT = How Universities and Colleges
Survived the Pandemic: Risks and new Opportunities. URL:
https:/ /ioe.hse.ru/news /37372597 6.html.

than that of intrinsic factors (for example, under-
standing that knowledge and skills acquired at
university will help the student's future). Of all
the extrinsic factors, teachers and relations with
teachers are among the most powerful ones.
The study also indicates that problems in com-
munication with the teacher could lead to a loss
of academic motivation, or undermine it.
Despite the fact that online courses have
already found their own place in the world of
education, the emergency transition to remote
learning during lockdown lead to a drop in mo-
tivation for a considerate share of students, as
53.2 % of respondents noticed a decrease in
their motivation to study after the start of the
quarantine. The survey showed that 59 % of stu-
dents started to spend more time on studying,
and 55 % reported that it became harder for
them to study, although the transition to remote
learning happened in the middle of the semester
and the students still had the same teachers and
studied the same subjects. This could be inter-
preted to indicate that the study environment,
understood in a broad sense, is another key
factor in academic motivation. Thus, further re-
search of the study environment and the value of
different channels of communication would ben-
efit the design of both offline and online courses.

Appendix 1

1. Before quarantine, did you feel highly
motivated to study?

a. yes, my motivation was high

b. no, my motivation was not high

c. ldon't know

2. When do you feel the highest motivation
to study?

a. at the beginning of the term /semester

b. during the term /semester

c. at the end of the term /semester

d. | do not feel much motivation to study

3. How teachers/professors affect your
study motivation?

a. they always inspire me to study

b. they inspire me to study sometimes

c. they almost don't inspire me to study.

d. they don’t inspire me to study

4. Rate these motivating factors on a scale
from 1 to 8 (where 1 is the most important factor
for you, 8 is the least important)

a. grades

b. my teacher's / professor’'s personality

c. my parents / boss

d. knowledge and skills that | am learning

e. my friends / peers

f. books/online content

g. understanding that it is important for my
future life / career
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h. my state of mind / how | am feeling at the
moment

5. Which of these factors are most likely to
kil / negatively affect your study motivation
(you can choose no more than two, not includ-
ing 'other')?

a. it is too easy / too difficult to study

b. absence of quick results

c. a lack of trust and respect for my teach-
er / professor

d. not enough time

e. absence of a good study environment

f. other

5. What is your motivation for studying fo-
reign languages?
. I need to pass an exam at school
. lwant to use it to read, watch movies, etc.
. travel and communication
. for my future life and studying
. | enjoy learning new languages
. How has your motivation changed under
the quarantine?

N OO T o

a. it has decreased dramatically

b. it has somewhat decreased

c. it has not changed much

d. it has increased slightly

e. it has increased significantly

7. How has the amount of fime you spend on
studying changed during the quarantine?

a. it has increased (I spend more time on
studying)

b. it has not changed (I spend the same
amount of time on studying)

c. it has decreased (| spend less time on
studying)

9. How has quarantine affected the process
of studying for you?

a. It is much easier to study

b. it is slightly easier to study

c. nothing has changed

d. it is somewhat more difficult to study

e. it is much more difficult to study

10. What do you think could increase your
study motivation?
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